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- When preferred activities will take place

- What activity remains to be done
- What activity has been completed

- How/when to transition to each activity

- The sequence of the day’s activities

Schedule should tell the student:

 Gwen Redira 11/02
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Tyler’s Daily Schedule Monday

Things To Do Completed       I earned my stickers

1. Morning check 
in

2. Work on 
language arts in 
room 4

3. Recess
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Things to Do Completed I earned my stickers
4. Math in 
Room 3

6. Lunch

8. PE

 Adapted Gwen Redira 11/02

5. Class work

7. Story time
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/Use visuals supports (paired with words)- provides 

visual clarity, visual structure, and visual 
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and unusual patterns of interest and behavior in 
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developmental disorder affect mainly girls due to a 
specific gene mutation. Following a period of 6-12 
months of typical development they begin to display 
deficits (deceleration of head growth, loss of previously 
acquired purposeful hand skills with subsequent 
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gait or trunk movements, and severely impaired 
expressive and receptive language development with 
severe psychomotor retardation)
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with significant loss of previously acquired 
skills prior to age 2 to10. The losses are at 
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motor skills. In addition abnormalities in 2 out 
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/PDD-NOS- is diagnosed when a child 
demonstrates impairments in any of the three 
areas of functioning described for autism, but 
when criteria for any of the specific areas are 
not fulfilled
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/ All Children with autism are mentally retarded

/ All Children with autism are the same

/ Children with autism usually misbehave on purpose or to irritate
others

/ Children with autism do not belong in general education classrooms
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