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BICM Training

Day 2

Santa Barbara County SELPA
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Todayôs Schedule

Â8am: Sign in/refreshments

Â8:30am: Start time

Â10:15am: Break 

Â10:30am: Start time 

Â12-1pm: Lunch

Â1pm: Start time

Â2:15pm: Break

Â3:30pm: Go home or stay and help clean up
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Todayôs Agenda

ÂScore HW- BSP

ÂHughes Bill

Â Intro to FAA

ÂForms & SEIS

ÂBICM Binder

ÂBehavior Emergency Procedures 

ÂGo home 
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Score HW

ÂWith a partner, trade BSP HW

ÂUse scoring guide and checklist to score 

partnerôs BSP (Tab 4)



5

What is the Hughes Bill

In 1990, the California legislature enacted Assembly Bill 

2586 (Hughes Bill)

ÁSignificantly changed the way schools serve special educationstudents with 

behavior difficulties

ÁEmphasis on systematic, positive behavior interventions (prohibited the use 

of aversive behavior interventions)

ÁDistricts need to complete FAAôs for students who demonstrate serious

behavior problems

ÁPrompted Chapter 5.5 and Sections 3001 and 3052 in California Code of 

Regulations
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Hughes Bill led to Functional Analysis 

Assessment (FAA) provisions

Required when:

Â Student engages in a continuous serious behavior problem
including: 

1. Self-injurious

2. Assaultive

3. Cause serious property damage 

4. Severe behavior problems that are pervasive and 
maladaptive 

Â behaviors that interfere with quality of life, IEP goal 
mastery, and /or occurring in multiple environments

é for which instructional/behavioral approaches specified in 
the studentôs IEP are found to be ineffective.

(5 Cal. Code of Regs. Sec. 3001)
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FAA Process
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FAA intro

ÂWhat is an FAA? 

ÂWhen is an FAA required? 

ÂWho decides when it is required, whoôs on the 

team, who completes the FAA? 

ÂWhatôs involved in the FAA process? 

ÂWhat happens when the FAA is completed?

Âé 

Âé
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FAA intro

Who-

ÂIEP team members

What- systematic procedure that includes: 

Â1) direct observation 

Â2) interviews, and 

Â3) review of available data

When-

Âserious behavior, é. ?

Howé ?
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Functional Analysis Assessment 

(FAA)

ÂAn FAA must be conducted by, or under the 
supervision of a person who has documented 
training in behavior analysis with an emphasis on 
positive behavioral interventions (a BICM). 

ÂAn FAA shall be completed if the IEP team finds 
that instructional/behavioral approaches specified 
in the studentôs IEP has been ineffective. 

ED Code 3052
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Getting started é

Â IEP team determines behavior is ñseriousò

ÂOR upon parent request and district agrees

ÂFAA is triggered

ÂBICM assigned

ÂAssessment plan signed

ÂTarget behavior(s) are defined

ÂDownload FAA form from SEIS

ÂAssessment process begins
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é next steps éassessment é

Â BICM assigns responsibilities to appropriate 

team members

Â Who, what, when

Â Start data collection 

Â Interviews

Â Review records/summarize pertinent info

Â Complete FAA forms and determine if PBIP is 

necessary
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Before starting you may want to divide 

up responsibilities



1414

Break - 10 minutes
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FAA Form

1. Take out blank FAA (Tab 7)

2. Section 1- Coversheet page

3. This is a brief OVERVIEW of 

the FAA process

* Tab 7 (Blank FAA form)
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Section 1 of the FAA
(coversheet for FAA & PBIP development)

ÂFill out demographics information
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Section 1 of the FAA
(coversheet for FAA & PBIP development)

ÂStep 1:Determine if the studentôs behavior is 
ñseriousò as defined by California Ed Code.

***See Tab 5. Section 4 Pg. 8 for definitions!

Remember! Once your 

name is put here you are 

responsible for conducting 

or supervising the FAA!

Check which box the serious behavior 

falls under and include the operational 

definition in the gray area after the 

listed behavior
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Keep in mindé

Â If milder behavior problems develop into more severe, 

pervasive and maladaptive behaviors, but nothing has 

been specified in the IEP to address them, a student may 

not technically meet the definition of ñserious behavior 

problem.ò 

Â The IEP team may suggest to try and address the 

otherwise serious behaviors with ñinstructional/behavioral 

approachesò rather than an FAA.

Â i.e. develop/implement a BSP before conducting a FAA
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Section 1 of the FAA
(coversheet for FAA & PBIP development)

Step 2:BICM will conduct or supervise the 

FAA.

This may include:
ÅObservations

ÅData collection

ÅRecords review

ÅInterviews

Include ALL dates the FAA was conducted!
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Section 1 of the FAA
(coversheet for FAA & PBIP Development)

Step 3:IEP team (including BICM) meet to discuss 

written report, recommendations & if PBIP is 

required.
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Section 1 of the FAA
(coversheet for FAA & PBIP Development)

ÂSummary regarding outcome of FAA 

This can be found at 

the bottom of the 

Coversheet for FAA 

& PBIP 

Development
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Section 2:

Part I - Demographics

Â Developmental/cognitive ability range & communication 

skills can often be filled out by the speech therapist or school 

psychologist. 

Â These are typically short paragraphs describing the necessary 

and pertinent information.
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Section 2:

Part ll & lll of the FAA
Remember all 4 conditions must be met prior to the assessment

You have 60 days from the day the assessment is signed 

to complete and present the findings at IEP meeting
Your name goes here!
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Section 2:

Part IV of the FAA
Â Documenting data collection, interviews and review of records

List all people who were interviewed & their title

ÅList ALL of the dates direct 

observation took place

ÅList ALL locations in which 

the student was observed

This is where you will write ñsee review of 

records summary in FAA attachmentò



25

ÂSkip section V, go to section VI

ÂWe will come back to section V
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Section 2:

Part VI of the FAA

ÂYou will also fill out the information regarding 

who you interviewed and their title in this section
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Section 2: Part VI of the FAA

Interview Forms

SCHOOLPARENT

***See Tab 8.  FAA Forms for a copy of these forms
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Section 2:

Part V of the FAA

Â Indicate the method of data collection used to determine 

antecedents, consequences & the function of the behavior

ÅYou need to indicate what type(s) of data 

collection form you used. 

ÅYou will also need to include the data with the 

final report

*** See Tab 8. FAA Formsto find the Functional Assessment Observation Form and other forms the 

SELPA recommends 

Be VERY CAREFUL how you 

and others helping conduct the 

FAA take data.

Data should be OBJECTIVE

not SUBJECTIVE!!!

Subjective information may be 

interpreted poorly by members 

of the IEP Team!
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Data collection overview

NOT on form
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Determining the function 
of the behavior

Antecedent - Behavior - Consequence Analysis:
ABC data allows for objective observation of the antecedents, behavior and 

consequence in order to determine the function of the behavior

ANTECEDENT BEHAVIOR CONSEQUENCE
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ABCs defined

Â Antecedent: (predictors of behavior)

Â What triggers the behavior, what happens immediately before the behavior occurs?

Look for: Setting, people, activity, time of day, weather, prior activity, 
instruction given

ÂBehavior:
Â Everything the student does, says to whom, to what and for how long or how many times

ÂConsequence:
Â What happens immediately after the behavior?

Â What does the student get from the behavior, what is the function of the behavior?

Â Remember: Consequences can be positive OR negative
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Possible antecedents

Â Are there any circumstances in which the behavior ALWAYS/NEVER occurs?

Â Does it occur at certain times of the day?

Â Does the behavior occur only with certain people?

Â Could the behavior be related to any skill deficits? 

Â Communication, excessive task requirements, physical ability

Â Is the behavior related to any particular activities?

Â Is the behavior in response to aversive stimuli? 

Â Tone of voice, ignoring, demands, noise level, number of people in the room, 

agitation/consequences delivered to other students, lighting, change in routine, transitions

Â Does the behavior occur as a result of having a preferred activity terminated?

Â Antecedent examples?

Functional Assessment and Behavior Treatment Plan taken from Florida Institute of Technology



33

Target Behavior

Must be:

ÂObservable
ÂMust be objective, behavior must actually be seen, not an interpretation 

of the behavior

ÂI.e.: NOT ñLyle is aggressiveò but, ñhe pinches, kicks, or bites when an 
uninvited peer joins his game.ò

ÂStay away from words such as: noncompliant, destructive, aggressive, 
manipulative, hyperactive

ÂMeasurable
ÂRecord the frequency, duration and/or intensity of the observed behavior

ÂSpecific
Â Indicate what is and what is not an occurrence of the behavior 
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Possible consequences

Â Demand reissued

Â Student ignored

Â Peer/adult says something 

(explained the rules)

Â Nonverbal cue

Â Peer/adult moved away

Â Peer/adult moved closer

Â Verbal warning

Â Changed assignment

Â Redirected

Â Removed preferred activity

Â Given preferred item/activity

Â Break offered

Â Lost privilege 

Â Detention

Â Given timeout 

Â Physical prompt

Â Physical escort

Â Other

Functional Assessment and Behavior Treatment Plan taken from Florida Institute of Technology
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Basic ABC form
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Section 2:ABC data collection form
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Section 2:

Data collection forms to determine 

the function

Premade forms 

canbe helpful 

but do NOT try 

to ñfitò the 

behavior into a 

form!

Also remember that if you 

are using an intensity scale, 

you must define what each 

number means! 

Especially if more than one 

person is collecting data!!!
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Section 2:

Data collection forms to determine the 

function

You can always adapt a 

data collection form so 

the form ñfitsò the 

behavior
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Section 2:Data collection
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Section 2: Modified data sheet
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Determining the function of the behavior

All behavior is communicative and serves one of 

two functions for the individual:

1) Get something: 

Â An object, attention from peers or adults, an activity, self-

stimulation, peer status

2) Reject something: 

Â Avoid, escape, protest something

Taken from PENT www.pent.ca.gov
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Is it attention seeking?

Â Function: Access to Attention

1. Does the student engage in this behavior when (s)he is 

being ignored or when the teacher /staff is paying 

attention to someone else?

2. Is the student usually well behaved while (s)he is getting 

lots of attention?

Examples?
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Is it access to preferred activities?

Â Function: Access to Preferred Activities

1. Does the student engage in this behavior when preferred 

games or toys are taken away?

2. Does the student usually get preferred activities (leisure 

items, snack, etc.) when (s)he engages in this behavior?

3. Is the student usually well behaved while (s)he has 

access to preferred toys/games?
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Is it escape/avoidance?

Â Function: Escape/Avoidance from Task Demands

1. Does the student frequently engage in this behavior when ask to 

perform a task?

2. Is the student usually given a ñbreakò from work when this behavior 

occurs?

3. Is the student usually well behaved when there are no task 

requirements present?
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Is it automatic reinforcement?

Â Function: Sensory Stimulation

1. Does this behavior occur repeatedly 
and usually in the same way?

2. Does the student engage in this 
behavior when no one is around or 
watching?

3. Does the student engage in this 
behavior even though no one pays 
attention to it?

4. Does it appear that the behavior 
provides some type of sensory 
stimulation?
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Examples of function of 

behavior
ÂWhen the teacher gives an instruction to begin a new 

math assignment, Billy throws his notebook and pencil on 

the floor. When he does this his eyes squint, he shows a 

scowl on his face and clenches his teeth. 

ÂWhile the teacher is reading a story to the class, Dolores 

giggles and disrupts peers. The peers all turn to look at 

her and laugh. 

ÂWhat is the antecedent?

ÂWhat is the function? (Get or Escape/Protest/Avoid)
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Lunch 

Please be back by 1:00
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What does this mean about how 

we respond?

Â If we understand the function, we try to not reinforce by allowing the 
student to continue to get what they want from the inappropriate 
behavior

Â I.e.: Rather than reprimanding a student for being disruptive, a teacher 
ignores the student and delivers positive praise to the other students. 

Â We can also make environmental changes that support acceptable 
behavior (removing the need for use of the problem behavior to get 
needs met)

Â I.e.: If the student becomes disruptive when he is expected to start an 
assignment, provide a higher level of support to help him begin the task.

Taken from PENT Power Point ñHand in Handò Paraprofessional training Behavior Overview
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Data Collection
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After the function of the behavior 

is determinedé

ÂOnce you have determined the function of the 
behavior, you can transition to an easier form of data 
collection.

ÂWhat form of data collection you use (following the 

determination of the function of the behavior) will be determined by 
what the behavior looks like.
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Types of data collection

Â Event recording: Counting the number of times a behavior occurs.

Â Event recording is used when it is important to know how many times a behavior occurs.

Â Behavior should occur for a short period of time and must have a clear beginning and end 
in order to count each instance.

Â I.e.: Number of times Juan hit. 

Â Frequency recording: Counting how many times a behavior occurs during a designated 

time period.

Â Good for behaviors that happen during specific times/activities.

Â I.e.: Number of times Juan hit during first period.

Â Duration recording: The total time elapsed from the beginning of the behavior to the end 
of the behavior-how long the behavior lasts. (Usually expressed in minutes and seconds)

Â Used to record high rates, extended or continuous behaviors. 

Â Used when it is important to know how long a behavior occurs 

Â I.e.: Length of time Juan was out of his seat.

Â I.e.: Amount of time Casey spent humming
Taken from Florida Institute of Technology (2009)
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Frequency data recording forms

***See Tab 8. Data Collection Forms for blank copies
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Duration data recording forms
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Environmental Factors
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Environmental factors

Â Behavior always occurs within an environmental 
context.

ÂConditions within the environment may contribute, 
predict or ñtriggerò problem behaviors. 

Â An environmental analysis is critical because these are 
the variables to alter or remove to reduce the studentôs 
use of the problem behavior to achieve the desired 
outcome.

ÂWhat are examples of environmental factors that may 
affect behavior?

Taken from PENT (2008)
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Environmental factors

Â Noise level, crowding, temperature, work space, seating arrangement, 
missing or present materials

Â Style of interaction, proximity, cadence, tone, volume, people present or 
absent, frequency and amount of attention, 1:1 work, lots of other staff and 
peers 

Â Level of difficulty, individual interest, variety, choice, duration, transitioning 
and/or amount of support

Â Sequence of activities, changes in routine, specific times of day

Â Preferred staff, less preferred, new staff, unexpected changes

Â Choice embedded in daily activities/routine, presentation of choice

Â Transitions
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Data collection:  Ecological 

assessment form


