BICM Training

Santa Barbara County SELPA
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A 8am: Sign in/refreshments

A 8:30am: Start time

A 10:15am: Break

A 10:30am: Start time

A 12-1pm: Lunch

A 1pm: Start time

A 2:15pm: Break

A 3:30pm: Go home or stay and help clean up
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Score HW- BSP

Hughes BiIll

Intro to FAA

Forms & SEIS

BICM Binder

Behavior Emergency Procedures
Go home




&,

eX ﬁ Score HW

N
-
v’ ‘

With a partner, trade BSP HW

Use scoring guide and checklist to score
partner(abd) BSP
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In 1990, the California legislature enacted Assembly Bill
2586 (Hughes Bill)

What Is the Hughes BiIll

Significantly changed the way schools sespgecial educatiostudents with
behavior difficulties

Emphasis on systematic, positive behavior interventions (prohibited the u
of aversive behavior interventions)

Districts need to compl et eserflfodsA0O s
behavior problems

Prompted Chapter 5.5 and Sections 3001 and 3052 in California Code of
Regulations



Hughes Bill led to Functional Analysis
Assessment (FAA) provisions

Required when:
A  Student engages in a continu@asious behavior problem
Including:
1. Selfinjurious
2. Assaultive
3. Cause serious property damage
4. Severe behavior problems that are pervasive and
maladaptive

A behaviors that interfere with quality of life, IEP goal
mastery, and /or occurring in multiple environments

e for which 1|1 ns uc
t he student s | EP

(5 Cal. Code of Regs. Sec. 3001)



FAA Process
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nat iIs an FAA?
nen Is an FAA required?

Who deci des when 1t |
team, who completes the FAA?

What 60s 1 nvol ved 1 n th
What happens when the FAA Is completed?
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Who-

IEP team members
What- systematic procedure that includes:
1) direct observation

2) Interviews, and
3) review of available data

When-
seri ous beha
Howé ?




% .. » Functional Analysis Assessmen

An FAA must be conducted by, or under the
supervision of a person who has documented
training In behavior analysis with an emphasis c
positive behavioral interventionsicw.

An FAA shall be completed if the IEP team find:
that instructional/behavioral approaches specifie
Il n the studentos | EP

ED Code 3052
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m«JGetting start
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A |EP team determines behavioiiss e r | 0 U S «
A OR upon parent request and district agrees

A FAA is triggered

A BICM assigned

A Assessment plan signed

A Target behavior(s) are defined
A Download FAA form from SEIS
A Assessment process begins

11



i«ﬁ & next sBepge®&s6me

A BICM assigns responsibilities to appropriate
team members
A Who, what, when

Start data collection

Interviews

Review records/summarize pertinent info

Complete FAA forms and determine if PBIP Is
necessary

> >» I>» >
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Before starting you may want to divide
up responsibilities

Functional Analysis Assessment Tracking Form

stedept: 0000000000000 oMM

BICM: _ Meeting Date: _

Detimtion of target behasion{s) for FAA:

Direct Observation
Frocedure/Data Cellection Form Assigned to Dae Date

Ecological Assessment
[hrect (¥oservation

Direct Oservation I -
Cither
Interviews
Intervicwee Assigned to Dae Date
Records Review
Information Required Assigned to Dae Date

Ychool Recards
L

Cwmulziive Fiie: {00 previous bebavior suppart pless & pline frler
affeedance, specralintr” neg menix! Aralth servicos, srneeeme

Health Records'Reports

M rdfomtions, déef, previows health ncidoaf reporis, Aece

Cardact previous leacher s
Cordact outside specialistis

Heinforcement Analysis 13
Heinfreer, Asscssment Assigned ta Diae Date




Break - 10 minutes

Breakiime |
14




1. Take out blank FAA (Tab 7)

2. Section I Coversheet page

3. Thisis a brief OVERVIEW of
the FAA process

* Tab 7 (Blank FAA form)

FAA Form

nta Har a L .ll..Ii.'_'. : : : : : : : I"H:_l. 1ot ¥
recial Education Local Plan Area .......cooncaiinaeavenn A Joilt Powers Agency

Coversheet for FAA & PBIP Development - Section 1 of 4 |

. Demographics:
swdent [N Date of Birth Age

Current Schoo Current Teachen(s)
Current Class Placemeant(s) Handicapping Condition(s)

THE POSITIVE BEHAVIORAL INTERVENTION PLAN PROCESS AND CONTENT

. Step One:

If a student with an IEF has behavior that meets the California Education Code's definition of
‘sarious behavior,” for which ather interventions specified in the IEP have bean ineffactive, that
team will expand to include a Behavior Intervantion Case Managar's (BICM) designated by the
SELPA as having sufficient traiming in positive behavioral interventions. The BICK assists the team
n developing a positive behavioral intervention plan based on a funclional analysis assessment.

Serious behavior as defined in California Education Code is: (eheck cne and define)
O Assaultive

O Self-injunous

O Serious property damage

O Other pervasive maladaptive beheavior

Sfep One Results: IEP team date when BICM services were determined to be regquired
Behavior Intervention Case Manager appointed:

. Step Two:

The BICM, at the request of the |EF Team, will conduct or supervise the conducting of & Functional
Analysis assessment (FAA) and report back bo the team. An FAA consists of documenting methods
of data collection (Section 2) combined with observation and anelysis summaries shown on
sectons of the BSF (Section 3}

Srep Two Results: FAA was conducted: Data(s)

V. Step Three:

The IEP team, including the BICM, reconvenes to determine if 2 positive behavioral intervention
olan is required. The BICM presents the FAA Data Collection during FAA (Section 2} and the
Ooservation & Analysis section of the Core Behavior Plan (portions of Section 2). If aplan is fo be
developed, the team then develops the intervantions portion of PBIF Core Plan (Section 3} and the
data collection that shall eccur during the plans implementation {Section 4).

Srep Three Resuits: IEP team met to consider developing a positive behavioral intervention plan
Dateis)

If PBIF was developed, next IEF team review PBIP date

For additional review dates if plan is ineffective, ses PBIP Data Collection Form (Secton 4).

Bummary: At the conclusion of these sieps, a dedsion about developing a behavior plan will have bean made. If
the IEP team concludes the student does NOT have serious behavior, but does hawve "behavior interering
with leaming,” a behavior support plan (B8P may be suggested by any member of the IEP feam o specify
posifive behaviaral infervenfions and supports. This B5P deas not reguing the addition of tha BICM, nor the use of
the supplementary forms. I the IEP team determines the behavior is sericus and has not responded to
lessar interventions, a Positive Behavioral Intervention Plan containing all four secbons is reguired.




Section 1 of the FAA

(coversheet for FAA & PBIP development)

@,
Q‘?v«' 4
v

;ﬁ_‘a

Fill out demographics information

Santa Barbara County Page1of 8
Special Education Local Plan Area ......cccccvvvevvviiennnnnnn A Joint Powers Agency

Coversheet for FAA & PBIP Development - Section 1 of 4

|. Demographics:

Student Date of Birth Age
Current School Current Teacher(s)
Current Class Placement(s) Handicapping Condition(s)

16



Section 1 of the FAA

(coversheet for FAA & PBIP development)

Stepl.Det ermine i f the
Nnseri ouso as defl ned

Serious behavior as defined in California Education Code is: (check one and define)
[] Assaultive

—s [ Self-injurious
‘ [] Serious property damage
[] Other pervasive maladaptive behavior

Step One Results: IEP team date when BICM services were determined to be required

Behavior Intervention Case Manager appointed:
| S
Check which box the serious behavigr
falls under and include the operational
definition in the gray area after the

listed behavior
\_

***See Tab 5. Section 4 Pg. 8 for definitions!

RememberOnce your
name is put here you are

responsible for condusting
or supervising the FAA!




ﬁ\\
R

Keep I n m

f milder behavior problems develop into more severe,
pervasive and maladaptive behaviors, but nothing has
neen specified in the IEP to address them, a student nr
not technically meet the
probl em. o

The IEP team may suggest to try and address the
ot herwi se serious behavi

approacheso rather than

l.e. develop/implement a BSP before conducting a FAA
18




Section 1 of the FAA

(coversheet for FAA & PBIP development)

@,
%’;?v*‘ %
e
"R |

Step 2:BICM will conduct or supervise the
FAA.

lll. Step Two:

The BICM, at the request of the IEP Team, will conduct or supervise the conducting of a Functional
Analysis assessment (FAA) and report back to the team. An FAA consists of documenting methods
of data collection (Section 2) combined with observation and analysis summaries shown on
sections of the BSP (Section 3).

Step Two Results: FAA was conducted: Date(s) ——>Include ALL dates the FAA was conducted!

This may include

KObservations
MData collection
ARecords review
Anterviews

19




Section 1 of the FAA

(coversheet for FAA & PBIP Development)
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Step 3:IEP team (ncuding Bicm) Meet to discuss

written report, recommendations & if PBIP Is

required.

IV. Step Three:

The IEP team, including the BICM, reconvenes to determine if a positive behavioral intervention
plan is required. The BICM presents the FAA Data Collection during FAA (Section 2) and the
Observation & Analysis section of the Core Behavior Plan (portions of Section 3). If a plan is to be
developed, the team then develops the interventions portion of PBIP Core Plan (Section 3) and the
data collection that shall occur during the plans implementation (Section 4).

Step Three Results: |IEP team met to consider developing a positive behavioral intervention plan
Date(s)

If PBIP was developed, next IEP team review PBIP date

For additional review dates if plan is ineffective, see PBIP Data Collection Form (Section 4).

20



X Section 1 of the FAA

(coversheet for FAA & PBIP Development)

g W

Summary regarding outcome of FAA

Summary: Atthe conclusion of these steps, a decision about developing a behavior plan will have been made. If
the IEP team concludes the student does NOT have serious behavior, but does have "behavior interfering
with learning,” a behavior support plan (BSP) may be suggested by any member of the IEP team to specify
positive behavioral interventions and supports. This BSP does not require the addition of the BICM, nor the use of
the supplementary forms. If the IEP team determines the behavior is serious and has not responded to
lesser interventions, a Positive Behavioral Intervention Plan containing all four sections is required.

This can be found at
the bottom of the

Coversheet for FAA
& PBIP

Development
|

) 21




| Section 2:
“‘,‘ . Part |- Demographics

Data Collection during Function Analysis for “Serious Behavior,” CA Ed. Code - Section 2 of 4

SUMMARY OF DATA COLLECTION PRIOR TO POSITIVE BEHAVIORAL
INTERVENTION PLAN DEVELOPMENT

l. Demographics:
Student Name: Date of Birth: Date of

Report:

Developmental/cognitive ability range:
Communication skills:

A Developmental/cognitive ability range & communication
skills can often be filled out by the speech therapist or schc

psychologist.
A These are typically short paragraphs describing the necess
and pertinent information. 22



,L Section 2:
Part Il & lll of the FAA

Remember all 4 conditions must be met prior to the assess]'nent

v
\

M l

ll. IEP Team Documentation: All four conditions have been met prior to assessment
Student has an IEP

IEP team has determined instructional/behavioral approaches in IEP are ineffective
Behavior is “serious” by Ca. Ed. Code definition

|| self-injurious [ ] assaultive [_] serious property damage [ ] other pervasive,
maladaptive

[ ] Parent has signed assessment plan for this functional analysis assessment

___Dale>

Ni. Behavior Intervention Case Manager Assigned by IEP Team

(This analysis may only be conducted by or supervised by a BICM that has been specifically
authorized to perform this function by the SELPA.)
BICM completing this report:

C1EE]

o . Your name goes hereﬂ
to complete and present the findings at IEP meeting [ 9

[ You have 60 days from the day the assessment is sﬁgned




Section 2:
Part IV of the FAA

Documenting data collection, interviews and review of recc

[ List all people who were interviewed & their titlé

V. Documentation: All three uired data collection methods were conducted or
supervised by the BICM

A. Interview(s) with:
B. Direct observation(s) to determine relationship of behavior to antecedents and
consequences conducted on Date(s): Location(s):

C. Review of data (check all that apply) and summsgrize:
—> [ ] Previous assessments

—> [ ] Discipline records
—> [ ] Classroom behavioral data
—> [ ] Reports from other settings

\’
[This I s where you v?ﬂill write nse ArisEA\;,Lio&th%tqsdirect

records summary in |[FAA attachment oob_servationtopkpl_ace _
Alist ALL locations in which

the student was observed
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Skip section V, go to section VI
We will come back to section V

25



Section 2:
Part VI of the FAA

A You will also fill out the information regarding
who you interviewed and their title in this sectiol

ﬁ\\\.
,.ﬁ S
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VI. Sources of Information from a variety of sources, including caregiver/parent

|| parent(s) | | other family members
|| teacher(s) | | former staff/teachers
| ] staff | ] other

26
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Section 2: Part VI of the FAA
Interview Forms

gt E T
PARENT jopal Analysis Asseesment [ SCHOOL Functional Analysis Assessment
Parent interview Schooi Personnel Interview
Student’s Name Parent’s Name Student's Name Staif’s Name

Date Interviewer's Name & Title

Date Interviewer's Name & Title

-

-

1. What ngths i
e ofyourclikd? What are three strengths of the student?

2. What is the most significant behavior your child exhibits that you would like to change? 2. Whatchallenges does the student have?

3. How long has your child exhibited this behavior? 3. What significant behavior does the student exhibit?

4. Whatis reinforcing to your child? How do you know? 4. How long has the student exhibited this behavior?

5. What appropriate behaviors do you see at home? 5. What happens before, during, and after the behavior?

6. Describe your child's sleeping pattems. 6. Who is present and/or absent during the behavior?

7. Describe your child's diet. 7. When does the behavior happen? (time of day, activity, class, etc.)

8. Does your child have a physical or medical condition that may affect behavior? 8. Are there any escalation signs and/or environmental changes before the behavior?

9. BﬁO::” ):O:t:: .c;fﬂld take any medication currently? If so, list and describe (length of time, 9. What do you think is the function of the behavior? (sensory, escape, attention, tangible)
L

***See Tab 8. FAA Forms for a copy of these forms



£ @ Section 2:
| Part V of the FAA
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A Indicate the method of data collection used to determine
antecedents, consequences & the function of the behavi

V. Additional Baseline Data Analysis (all areas below are required)

Method of systematically gathering data on antecedents/consequences (BICM must specify):
> [ ] Using Functional Observation Form (see attached)
—> [ | Using other data collection form (see attached)
—>[ ] Other (describe)

BeVERY CAREFULhow you
and others helping conduct the
FAA take data.

Data should b©BJECTIVE
not SUBJECTIVE!!
Subjective information may Qe
interpreted poorly by membetrs
of the IEP Team!

AYou need to indicate what type(s) of data
collection form you used.

Avou will also need to include the data with the
final report

\_ vy

*** Sae Tab 8. FAA Formso find the Functional Assessment Observation Form and other forms th8
SELPA recommends



Data collection overview
NOT on form

29
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Determining the function
of the behavior

Antecedent - Behavior - Consequence Analysis:

ABC data allows for objective observation of the antecedents, behavior and
consequence in order to determine the function of the behavior

>| BEHAVIOR ),

30



ABCs defined

4 Antecedent (predictors of behavior)

A What triggers the behavior, what happens immediately before the behavior occurs?
Look for: Setting, people, activity, time of day, weather, prior activity,
Instruction given

A Behavior

A Everything the student does, says to whom, to what and for how long or how many times

A Consequence

A What happens immediately after the behavior?
A What does the student get from the behavior, what is the function of the behavior?

A RememberConsequences can be positive OR negative

31
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"y Possible antecedents

A Are there any circumstances in which the beha&ldWAYS/NEVER occurs?
A Does it occur at certatimes of the day?
A Does the behavior occur only witkertain peoplée?

A Could the behavior be related to aiyll deficits?
A Communication, excessive task requirements, physical ability

A Is the behavior related to apwrticular activities ?
A Is the behavior in responsedwersive stimuli?
A Tone of voice, ignoring, demands, noise level, number of people in the room,
agitation/consequences delivered to other students, lighting, change in routine, transitions
A Does the behavior occur as a result of havipgeferred activity terminated ?
A Antecedent examples?

32

Functional Assessment and Behavior Treatment Plan taken from Florida Institute of Technology
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Must be:

A Observable

A Must be objective, behavior must actually be seen, not an interpretati
of the behavior

Al .e.: NOT nLyle is aggressiveo
uni nvited peer jJoins his game. 0O

A Stay away from words such as: noncompliant, destructive, aggressive
manipulative, hyperactive

Target Behavior

A Measurable
A Record the frequency, duration and/or intensity of the observed beha

A Specific
A Indicate what is and what is not an occurrence of the behavior

33
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Possible consequence

Demand reissued A Removed preferred activity
Student ignored A Given preferred item/activity
Peer/adult says something A Break offered

(explained the rules) A Lost privilege

Nonverbal cue A Detention

Peer/adult moved away A Given timeout

Peer/adult moved closer A Physical prompt

Verbal warning A Physical escort

Changed assignment A Other

Redirected

34

Functional Assessment and Behavior Treatment Plan taken from Florida Institute of Technology
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ABC Observation Form
Observation Dhate:

Time:

School'Program:




Section 2:
Data collection forms to determine
the function

KR 10/02
ABC Checklist
Student Name (D.0.B.): Scheol / Building:
Date | Time Antecedent Behavior Consequence Duration Intensity
What was happening JUST prior 1o the What happened atier he behavior 1o Hent: Jong did the
behavior ooourring? resofve tha problem? . bahavior last?
Alang Refusing to foliow instructions Student Ignored <1 minute
With peers Disrupting class (describe} Lised proximity control —_1-8 minutes
. Riding in busivan Making verbal threats Gave a nomwerbal cus 510 minutes
. Preparing for outing Hurting seif ——Gave a verbal waraing . 10-30 min.
Sizst ending an activity Destroying property e _Changed assignment 12— 1 howr
e Participating in group Screamingfyaliing Redirected e 1-2 hours
Asked fo do somsthing Biting e Student lost privileos ____2-3hours
. Askediiold “not (o™ ___Throwing —____Sent te office -3+ hours
Transftioning o Kicking e Suspanded
Working on asademics Running avay Gave detention
{which one{s)?___ e Brabbingfpulling e _Gave 2 time oui
_____Alrecess — Crying Loudly __..Physical assistprompt
Being ignored OTHER {describa} . Physical escort
Atlunch —___Physical management
Given a warning OTHER
About 1o begin new activity
. OTHER (describe)
HOTES;

Premade forms
canbe helpful
but doNOT try
ton f ithe o
behavior into a
form!

a )
Also remember that if you
are using an intensity scalg
you must define what each
number means!

Especially if more than one
person is collecting data!!!

\ /




0, Section 2:
Data collection forms to determine the
function

?w U
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Date | Time Antecedent Behavior Consequence Duration | Intensity / \
t was happening just ‘What did the student do What happened
(“Eor to thep‘t]:ehav;o:]{' ( or say?) imfnediatel}?paﬁer the / YO u C an always ad apt a
occurring?) behavior occurred?) .
_ Alone __ Disrupting class _ Ignored 1 Low d t | I t f
_ With peers (explain} _ Moved closer to her a a CO e C I O n O rm S ()
__ Circle time __ Hitting self __ Given verbal warning 2 ~ . <
Asked to do Screaming or yellin Told *no™ or “stop™
Enething :Whi mpcrﬁ]g ’ y : Redirected to Iaskp 3 th e fo rm n f I tm e S O
_ Working 1:1 __ Throwing materials __ Taken outside .
academics Rocking hard Given pressure 4
(_ Presem)ation of lesson : Clench ﬁlgjaw : Spun illf chair b e h aVI O r
materials _ Face grimacing _ Moved to sitting on 5 High k j
_ Working 1:1 (non- ___ Hitting table floor
academic activity) _ Voice volume __ Talked quietly to her
_ Whole group lesson escalating __ Give her something to
___ Transition ___Leaving seat/area manipulate in hand 2.3 hours
__ Told *no™ or “not to™ __ Clasping hands __ Motor activity -
__ Being ignored tightly
_ Atrecess
_ Atlunch _ Low level humming
_ Smiling
— E?ck’!‘g softly Intensity Rating Scale:
— Llapping
__ Flapping hands
1: Low level verbalizations (ie: humming) in quiet to normal inside voice. Voice may go up and down but does
not get progressively louder (may be accompanied by smiling).

2: Verbalizations louder than regular inside voice. Verbalizations may go up and down with slight increase in
volume.

3: Loud verbalizations (and/or whimpering) accompanied by face grimacing (may also be accompanied with
hard rocking motions back and forth) and hitting desk. Behaviors do not last longer than a few minutes.

4: Loud verbalizations (can include whimpering) that escalate in volume with face grimacing (may also be
accompanied with hard rocking motions back and forth and clenched jaw and/or hitting desk. Behaviors last for
over 5 minutes (no longer than 10 minutes) and will subside briefly but re-appear quickly (less than 2 minutes).

5: Loud and prolonged vocalizations with grimacing face (may also be accompanied with hard rocking motions
back and forth, clenched jaw, hitting desk and/or hitting herself). Behaviors last for over 10 minutes and will
subside briefly but re-appear quickly (less than 2 minutes).



Section 2:Data collection

Antecedent

Behavior

Consequence

Cremand given

Feerfadult in close proximity
(within 3 feet)

Attention shifted fromito
another person/no attention

Freferred item/activity ended
ar removed

Transition

Time:

Crate:

Other antecedent, please list:

Aggression

Inappropriate

vocallgesturs

Elopement

Failing to complete

academicwaork

Honcompliance

Seff ham

Other challenging
behavior, please list:

Cemand reissued
Fesrfadult move away
Feerfadult move closer

Removed preferred
itermn/activity

Fesrfadult sav something,
gxplained rules/counseled

Given preferred itemJfactivity

lgnore
Break given

Other consequence, please
list:

Person:

Check all that apply & only what you observed!.

[

LI S)C 2L 00 D) AB LS T A,

39
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e ﬁ Determining the function of the behavior

All behavior Is communicative and serves one of
two functions for the individual:

1) Get something

A An object, attention from peers or adults, an activity; self
stimulation, peer status

2) Reject something
A Avoid, escape, protest something

41
Taken from PENT www.pent.ca.gov



£-.2 s it attention seeking?
d :

—unction: Access to Attention

Does the student engage in this behavior when (s)he
peing ignored or when the teacher /staff is paying
attention to someone else?

2. Is the student usually well behaved while (s)he is get
lots of attention? "

=

Examples?




h 4 IS It access to preferred activities?

=

Function: Access tdPreferred Activities

Does the student engage in this behavior when prefe
games or toys are taken away?

Does the student usually get preferred activities (leis
items, snack, etc.) when (s)he engages in this behav

Is the student usually well behaved while (s)he has
access to preferred toys/games?

43
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’.7 s it escape/avoidance?

-

A Function: Escape/Avoidance from Task Demands

1. Does the student frequently engage in this behavior when ask
perform a task?

. | s the student wusually gl v
occurs?

3. Is the student usually well behaved when there are no task
requirements present?




A Function: Sensory Stimulation

and usually in the same way?

2. Does the student engage in this s
behavior when no one is around
watching?

3. Does the student engage in this -
behavior even though no one pa
attention to it?

4. Does it appear that the behavior =
provides some type of sensory
stimulation?

1. Does this behavior occur repeate - - | \«ﬁ

P
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—_—
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v
z
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Examples of function of
behavior

A When the teacher gives an instruction to begin a new
math assignment, Billy throws his notebook and pencil
the floor. When he does this his eyes squint, he shows
scowl on his face and clenches his teeth.

A While the teacher is reading a story to the class, Dolort
giggles and disrupts peers. The peers all turn to look a
her and laugh.

N
L ®
g
o ¥
v

- ‘
. ‘

A What Is the antecedent?
A What Is the function? (Get or Escape/Protest/Avoid)

46



WILL RETURN
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Please be back by 1:00
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S « What does this mean about how

f'\w <Y

h“ a5 We respond?

A If we understand the function, we try to not reinforce by allowing th
student to continue to get what they want from the inappropriate
behavior

A l.e.: Rather than reprimanding a student for being disruptive, a teacher
Ignores the student and delivers positive praise to the other students.

A We can also make environmental changes that support acceptable
behavior (removing the need for use of the problem behavior to ge
needs met)

A l.e.: If the student becomes disruptive when he is expected to start an
assignment, provide a higher level of support to help him begin the task.

Taken from PENT Power Point fAHand in Hando Paraprofessional training48§ehavi
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£ o8 After the function of the behavio
h J s deter minedé@

A Once you have determined the function of the
behavior, you can transition to an easier form of data

collection.

A What form of data col

ection you usE&following the

determination of the function of the behavion)WIill be determined by

what the behavior loo

S like.

50



Types of data collection

A Event recording: Counting the number of times a behavior occurs.
A Event recording is used when it is important to know how many times a behavior occu

-~

A Behavior should occur for a short period of time and must have a clear beginning and
in order to count each instance.

A l.e.: Number of times Juan hit.

>

Frequency recording Counting how many times a behavior occurs duridgsfaignated
time period.

A Good for behaviors that happen during specific times/activities.
A l.e.: Number of times Juan hit during first period.

>

Duration recording: The total time elapsed from the beginning of the behavior to the ¢
of the behaviohow long the behavior lasts. (Usually expressed in minutes and secont

A Used to record high rates, extended or continuous behaviors.

A Used when it is important to know how long a behavior occurs

A l.e.: Length of time Juan was out of his seat.

A l.e.: Amount of time Casey spent humming o1

Taken from Florida Institute of Technology (2009)



Frequency data recording forms

Event Frequency Data Sheet

ENT FREQUENCY DATA 54

Multiple Behaviors

oS
STUDENT DATE
- - Dates:
. . Behavior |
acHAIOR 1 =RAVIOR 4
Bebavior 2
BEHAVIOR 2 SEHAVIOR 3 - — -
Behavior 3
BEHANIORS BEHAWIOR & - —— o
(Use tally marks to note number of occurrences)
Time Period Behavior | Behavior 2 Behavior 3
8:00-3:30
8:30-9:00
9:00-9:30
9:30-10:00 —
— N — T 10:00-19:30 —
- - - L -
Saifes 1
i —
i
| 1
|
|
|
|
. -
I ]
H {
| |
: s
|
| | —
| H
| | ‘
|
TETAL | \ |
wcor ke
Isities

52
***See Tab 8. Data Collection Forms for blank copies
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Duration data recording forms

) ] Duration Data Sheet
Duration Recording Sheet
{Us=d to record the length of time a student engaged in a specfic, discrate behavior)

Studants Student.
Behavior:
Behavior:
Start Recording When: —
Date Date Date Date Date
Recording When: e
Stop g start start start start start
- - end end end e
O Baseline 3 Intervention c end nd
- stop.___ .| stop stop stop stop
Date Context . Duration . start start start | start start_
(ex. math class - worksheet) (time w/ stopwalch, timer, : " ; ;
or clock second hand) duration_______| duration duration duration duration
stop stop. stop stop stop.
start start. | start start start
duration________ | duration duration duration | duration_______
stop stop. stop stop. stop.
start start start start start
duration________ | duration duration duration duration
stop. stop stop stop. stop.
start start start start start
daration________ | duration duraticn duration i duration
] <:
stop stop stop stop stop.
start start start start start
duration__ duration duration duration | duration__
Total
Minutes
Duration |
|

Notes:



Environmental Factor

'1."0‘7:5"3‘1" bl

54



r; 4 Environmental factors

Behavior always occurs within an environmental
context.

Conditions within the environment may contribute,
predict or nAtriggero proc

An environmental analysis Is critical because these a
t he variables to alter o
use of the problem behavior to achieve the desired

outcome.

What are examples of environmental factors that may
affect behavior? 55

Taken from PENT (2008)



Environmental factors

Noise level, crowding, temperature, work space, seating arrangement,
missing or present materials

Style of interaction, proximity, cadence, tone, volume, people present or
absent, frequency and amount of attention, 1:1 work, lots of other staff ar
peers

Level of difficulty, individual interest, variety, choice, duration, transitionin
and/or amount of support

Sequence of activities, changes in routine, specific times of day
Preferred staff, less preferred, new staff, unexpected changes
Choice embedded in daily activities/routine, presentation of choice

Transitions 56



L . s assessment form

e ’0
-
-

4 !
'h d

£ i Data collection: Ecological




