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A Presenters
A Claudia Echavarria SBCSELPA Coordinator
A Mari Baptista, SBCEO Administrative Coordinator
A Erica Vloeberghs, SELPA Autism/Behavior Specialist

A Jestin St. Peter, SELPA Autism/Behavior Specialist, SBCEO
School Psychologist

A Participants

A Name, position, students
A EXxperience with BSPs & FAAs
A What do you want to get out of this workshop? )
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Taedzay’s Schxéale

A 8am: Sign in/refreshments

A 8:30am: Start time

A 10:15am: Break

A 10:30am: Start time

A 12-1pm: Lunch

A 1pm: Start time

A 2:15pm: Break

A 3:30pm: Go home or stay and help clean up
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In small groups sequence and fill out the Hierarchy of
Behavior Support form.

A Be prepared to share.
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A SchootWide Discipline Plan

A Classroom Management System

A Student Success Plan

A Behavior Support Plan

A Functional Behavioral Assessment (FBA)
A Functional Analysis Assessment (FAA)

A Positive Behavior Intervention Plan (PBIP)
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BICM Quick Reference

Power Point, Quality Evaluations and Blank BSP
Case Studies & Quality Evaluations

Scoring Guide

Big Ideas
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ower Point, Elements of FAA checklist, Sample FAA

N P e tidBlank FAA & PBIP, Quality Evaluation & Data
Forms

8. Clean Forms
9. Resources
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4 Wos of BSP

Grounding principles

Parts of a BSP

Scoring guide

HOMEWORKY! (To be shared and scored on Thursday)



A A certified person specifically authorized by the SELPA who has
been trained in behavior analysis with an emphasis in positive

behavioral interventions.
Ca. Code of Regs. Title 5 Section 3001 (e)

BICM Responsibilities:

A Will be trained in behavior analysis with an emphasis on positive behavioral
interventions.

A Will supervise or conduct Functional Analysis Assessments and Positive
Behavior Intervention Plans.

* SELPA requirements
- Initial
- 5 year refresher, BICM trainer

- Does a BCBA need to be BICM certified?
BICM duti es -Quicr8ezeade)l on 1
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? 2ehavior Support Plans
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Let 0s review the foll owing:
AWhy
ANho
AWnhat
ANhen

eand t he | aw!




Why?
| t 0s t he | aw!

NCLB & IDEIA state that behaviors that interferg
with the learning process need to be addressed for
the benefit of the student, his or her peers and to
enhance the general learning environment for all.

It is best practice, improves
outcomes, and often increases
staff morale

Proactive tool to organize thoughts, specifies areas that should
considered and addressed, and provides documentation of
Implemented interventions.
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| f the behavior of a chil d
learning of other children, the IEP Team must consider the us
of positive behavioral supports and other strategies to addres
that behavior.

A (20 U.S.C§ 1414(d)(3)(B)(i), 34 C.F.R§ 300.324(a)(2)(i))

A School districts must ensure that personnel have the skills an
knowledge necessary to improve the academic achievement
and functional performance of children with disabilities.

A Each district must ensure that all personnel necessary are
appropriately and adequately prepared.

A (20 U.S.C§& 1412(a)(14), 34 C.F.R 300.156)
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Behavior Support Plans
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Y know the kids don’t like you and thhey pnck I
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but you have to go to school . . . vyvoure the
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are needed to see this picture.

and
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AWho?
Any student who needs one!

(remember the hierarchy of behavior supports)




A Who makes up the team?

vehsvior Support Plans
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A tool for proactive action planning to address behavior that is impeding
learning of the student or others.

(Emphasis in on positive behavior intervention, strategies, and supports)

- A BSP is a plan that delineates what staff will do to address the problem
behavior.

Should focus ori_w h thedbehavior occurred.

Will teach analternative behaviar hat meet s t he
more socially appropriate way.

Often will includeenvironmental and instructional changes
Will involve systems ofeinforcement

Will address appropriateactive strategies
Will include communicatioprovisions among team members ..z




;*' ?{When do | have to write one?
.v‘r\w \
A Required: When the |IEP team, including
parent, determine the behavior impedes
earning of student or his/her peers.

A Best practice:Write a BSP for any student
whose behavior interferes with learning.
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In a lot of plans | see, it is impossible to tell what to do
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Crounding Prineinfas oi' the
vehavior Suppoit Plen
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vehavior Anzlysis (ABA)
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1. Behavior serves a purpose

2. Behavior is related to the context and environment in which it
occurs

3. Two strands must be addressed in a complete behavior plan:
A Changes in the environment
A Teach a more socially acceptable replacement behavior

4. New replacement behavior must be reinforced

5 Four reactive strategies
A Prompt FERB, maintain safety, debrief, consequences

6. Communication between all stakeholders

o ey Conegzos iy A el
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4 vehavior Support Plans
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AFocus oné

SUPPORT Management

|

Focuses on: Focuses on:
Teaching Consequences
Environment
Positive reinforcement
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FUNCTION vs. consequences

$ \ %

Focus on:
Focus on: APunishment
AWhy the behavior is occurring AReactive strategies

AWhat purpose the behavior serves

24



4 vehavior Suppelt Plans
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AFocus oné

ANTECEDENTS Consequences

\ \

Focus on: Focus on:
Prevention Reactive strategie$
Environmental manipulations Punishment

Student skill level
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TEACHING vs. cControlling

Vv

Focus on: Focus on:
ALasting change AEliminating behavior
AModeling, shaping, cuing /ANo new skills
/AReinforcement /ANo reinforcement

ACounter control
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HE AV IO B RE RIS

Problem behavior - Challenging
- Inappropriate
New behavior - Replacement
behavior

Triggers = Antecedents = Predictors
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A All effective plans addressoth the environment and
the function of the behavior

1. Modify environment to eliminate the need to use this
behavior.

2. Teach alternative, acceptable (replacement) behaviors
which allow student to get or reject something.
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http://www.clker.com/clipart-15836.html

Break - 10 minutes

Breakiime |
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X o ’j Needed Materials
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Take out

Karl 0s Case Study
and Behavioral Definition worksheet

(Tab 2)

Let 6s get started e

and
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Read Karl
scenario

KARL 2nd Grader with an IEP due to Autism: He hits
and kicks peers and staff.

Ka* is @ #nd grade student who recaives educational services in a speca

day class setting with one on one aide supeort. Karl has 2 diagnosis of autism.
Harl lives with s siblings, lvs mom, and his step dad. Kad's parents are very
nvalved with all of their children's lives. Four of his siblings hawve ADHD. Parenis
degcnine the home anvironment as very busy and bowd with all of the children
oeing active.
Though labeled "unkestapie” on standardized achievement assasaments, other
achievemeant assessmenis ehow that he is far bebow average in all areas except
gross motor, and has skils that average in the age equivalency range of 3 years
oid. Karl can communicate some wants and neads theough werna!
communication. When using words he mostly repeats phrases that he has heard
frorm favorite movies and TV shows. Kad brings an object he has selected from
mome fo schoo EVERY day and carmmies it with him wherever he goss. He does
zat his object in a designated spot when he goes outdoors 10 recass in order to
orevent it from getting lost.
#arl displays acts of aggression frequently to both peers and staff. He forcafully
oushes paople with bwo hands, hits peogle with an open hand andfor a fist, and
sicks paople. He sometimes pushes classroom fummiture. Karl's aggressive
cehaviors fluctuate in their freqguency. Karl has gone for 2 weeks without
displaying aggressive behavior, however thers are times when he displays at
=ast 10 aggressive behaviors in one day. His aggressive behaviors rangs in
ntensity. Most of the time, his behaviors nesult in causing momentary pain; he
nas left bruises on staff mamboers. Two incident reports have had to be filled out
for injuring a staff member's back &y pushing, and for fracturing another staff
mermiser's ankle by Kicking. On the playground and in ather social settings, many
sbudenis ara afraid of Kar and move out of his way when he gats near by.
There are tungs that appear 1o frigger Kar's aggressive behaviors. Kar's
cenaviors generally happen during unstructured fime whene there are
coporiunites for movemeant andfor play, the noisa levels are higner, and he is in
closs progmity 1o many people. Some examples are recess, APE {adaptive
oysical education), getting in line, and dance/mowvernent time in the classmoom.
Harl likes predictabdity and structure in hés environment. He does not like it wihen
nes one on one aide leaves for their lunch break, and often Decomes agoressive
during this time. He will put down his preselected obyect from home, but DOES
HOT like it when someone tries ko take it from him. This usually causes
aggression. Kar does not respond well to people who wse a loud, fast, andfor
threatening woice when interacting with hirm. Kad LOWES to “rough houss® at
wome with his siolings and father. His favonite thing to do with his father is
wresile. He likes to play with others, and {o initiabe play he often runs up to them
and pushes tham with & big amile. This is often mistaken for "aggressive
cehavior.”

Section 11 Pg. 12 of 31
The BSF Desk Referance
Ses wanw.pent.ca.gov
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Lines 1- 4: Defining Behavior
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Lines 1, 2,‘3 & 4 of BSP define behavior, how it impedes learning, the need
for a BSP and the current frequency/duration/intensity of behavior.

LINEl1: n The behavior 1 mpeding | e:
| ooks |1 ke) o

a. SPECIFIC:
b. MEASURABLE:
c. OBSERVABLE:
U EXx: Disrupts other students learning

U Tapping neighbors on shoulders repeatedly, grabbing their materials,
argumentative verbal interactions during group work.

33



ACTIVITY

A Behavioral Definition handout
A Be prepared to share

34



'{*\qj Lines 1- 4: Defining Behavior
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Line2:nl't | mpedes | earnin
AConsi der the I mpact on t he

A Are there less academic or social skills learned by this
student or others because of the problem behavior?

A Does this behavior raise safety or welfare concerns?

35
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Ex®@ of how behavior may interfere with learning:

A

A
A
A
A
A
A
A

Unavailable for instruction
Reduced skills learned
Lack of or reduced work productivity

ok 4" Lines 1- 4: Defining Behavior

DI srupts other studentsao

Requires class instruction to stop

Instructional time is lost for disciplinary proceedings
Negative interaction with peers

Requires full adult attention during problem behavior

36
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Lines 1- 4: Defining Behavior

LiIne3:A The need f or a Beha

A Behavior has not generalized to more thapne specific situation.
A Behavior has only occurred recently, less than-8 times.

A Behavior has generalized tanultiple settings.
A Behavior has been repeatedly occurring (e.g., daily, weekly)

A Behavior disrupts the classroom functioning and students are unable
to complete anticipated wor k du
behavior.

37



Lines 1-4: Defining Behavior

Serious

A Assaultive

A Selfinjurious

A Causes serious property damage

A Other pervasive maladaptive behaviors

A For which behavioral approaches specified in the IEP are
found to be ineffective [5 Cal. Code Regs. Sec 3001 (aa)]

Extreme

A Student poses a safety issue to others or to self

A Student has made avery serious substantivehreat to harm self
or others (i.e.: threatens to kill self or others)

A Severe self injury: physically harms self at an extreme level
leaving significant evidence of the attack. 38




Lines 1- 4: Defining Behavior

Line4d:A"n Frequency/ 1 ntensity/d

This section establishes the baseline or present level of the behavior
to the intervention.

A Freguency: How often the behavior happens (typically includes a range).

AhnThe frequency of t 2%instaredsa gay with anr a n
average of 17 a day. o

A Intensity: Description of the heightened impact of the behavior.

Specify the depth, force, strength, vigor or extreme level

AhHi ts hard enough to | eave a Dbru
Screams at a volume heard I n ad

~

q
A N
A Duration: How long the behavior lasts.

AnAContinuous for 20 minutes. o

AARange from 10 minutes to 40 m® n

N
N



Lines 1- 4 of the BSP Example
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Turn  'Tab 5: The Big Ideasi Defining Behavior

StudentName KARL-ADEQUATE Today's Date Next Review Date

“ The hehavior impeding leaming is (describe what if looks like). Karl displays agqression to peers and staff as observed
by forcefully pushing with two hands, hitting with an open hand and/or a fist, and kicking.

It impedes leamning because: It distracts from Karl's learning and the learning of others.

HThe need for a Behavior Support Plan [ early stage intervention [0 moderate [ senous [ extreme

N Frequency or intznsity or duration of behavior: The frequency of the behavior ranges from a low of 0 times for up to 2
weeks to approximately 10 aggressive behaviors a day. The intensity of the behaviors range from causing
pain that resides momentarily up to the level of causing serious injury to others, such as fracturing an ankle.

[ reported by teacher andior [ observed by : teacher, paraprofessionals, speech therapist, and specialists




Prevention- Lines 5, 6 & 7:
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Environmental Factors

Llnes 5, 6 & 7 cover environmental factors and predictors of behavior

* Behavior always occurs within an environmental context and conditions
within the environment may contribute, predict @giriggeroproblem behaviors.

Effective BSPs address environmental factors that may contribute to the
challenging behavior.

Line 5
AWhat are the predictors of the behaviors®
People, time, place, subject, degree of choice, unexpected changes, etc.

Those situations you can predict problems will occur
E.g. difficult task, transition time, when working alone, with specific staff
or peers, after a request, etc.

41



K J Line 5: Environmental Factors
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Line5:n What are the predicto

A Some situations that may predict problem behavior
A Physical setting
A Social setting
A Instructional strategies, curriculum and activities
A Scheduling factors
A Degree of independence
A Degree of participation
A Social interaction
A Degree of choice

42
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Line 6: N Wh at supports t
usi ng the probl em

Line 6: Environmental Factors

A In other words, what is missing in the environment that
needs adding, or what is in the environment that needs
removing?

43
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A Present in the environment:

A Problems with seating arrangement, noise level of the
classroom, size of the desk, interactions going on around the
student, etc.

A Missing in the environment:

A Student is notverbal and hamot yetbeen taught a
communication system.

A Student does not understand that a desired activity is
forthcoming (so develop an individualized visual schedule)

A Peer status/attention is gained for misbehaving (so arrange y
status for presocial behavior)
44



Line 7: Environmental
Supports (intervention)

at environment al Chanoc
eeded to remove the st
or ?o
Examples:
A Time: Provide breaks, more or less time on tasks, presents tasks in

parts, change sequence of activities.

Space:Sit near support buddy, work in an alternative space, use study
carrels

Materials: Use visual schedule, create organization binder, modify
work

Interactions: Work in small groups, offer more choices, designate

assigned staff, use consistent interaction style 48
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Example:

c{« «J Example- Not Karl

Line 5- Predictor

An adult who uses a loud, quick paced cadenced voice who provides much \
dialogue.

Line 6- Contributes to or supports problem behavior
Inconsistent staff interactions (i.e. nature and style of interaction)

Line 7- Environmental Change/support

1) Train staff working with Johnny to communicate through the use of calm,
quiet, slow cadenced, ndghreatening voice with minimal words.

2) Develop visual communication system to prompt or redirect Johnny for
appropriate behavioral/academic expectations.

(Lines should be logically related) 46



Lines 56 of the BSP Example

Turn to Tab 5- Environmental Factors

a7




