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BICM Training

Santa Barbara County SELPA
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Introductions

Â Presenters

ÂClaudia Echavarria SBCSELPA Coordinator

ÂMari Baptista, SBCEO Administrative Coordinator

ÂErica Vloeberghs, SELPA Autism/Behavior Specialist

Â Jestin St. Peter, SELPA Autism/Behavior Specialist, SBCEO 

School Psychologist

Â Participants  

ÂName, position, students

ÂExperience with BSPs & FAAs

ÂWhat do you want to get out of this workshop?
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Todayôs Schedule

Â8am: Sign in/refreshments

Â8:30am: Start time

Â10:15am: Break 

Â10:30am: Start time 

Â12-1pm: Lunch

Â1pm: Start time

Â2:15pm: Break

Â3:30pm: Go home or stay and help clean up
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Group Activity

Â In small groups sequence and fill out the Hierarchy of 

Behavior Support form.

Â Be prepared to share.  
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Hierarchy of Behavior Support

ÂSchool-Wide Discipline Plan 

ÂClassroom Management System

ÂStudent Success Plan

ÂBehavior Support Plan

ÂFunctional Behavioral Assessment (FBA)

ÂFunctional Analysis Assessment (FAA)

ÂPositive Behavior Intervention Plan (PBIP)
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Sections of BICM binder

Day 1:

1. BICM Quick Reference

2. Power Point, Quality Evaluations and Blank BSP

3. Case Studies & Quality Evaluations

4. Scoring Guide

5. Big Ideas

Day 2:

6. Power Point, Elements of FAA checklist, Sample FAA

7. ñPeterò ïBlank FAA & PBIP, Quality Evaluation & Data 
Forms

8. Clean Forms

9. Resources
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Todayôs Agenda

- 4 Wôs of BSP

- Grounding principles 

- Parts of a BSP

- Scoring guide

- HOMEWORK! (To be shared and scored on Thursday)
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Who/what is a BICM

Å A certified person specifically authorized by the SELPA who has 
been trained in behavior analysis with an emphasis in positive 
behavioral interventions. 

Ca. Code of Regs. Title 5 Section 3001 (e)

BICM Responsibilities:
Å Will be trained in behavior analysis with an emphasis on positive behavioral 

interventions.

Å Will supervise or conduct Functional Analysis Assessments and Positive 
Behavior Intervention Plans.

* SELPA requirements 

- Initial

- 5 year refresher, BICM trainer 

- Does a BCBA need to be BICM certified? 
Å BICM duties é (Section 1 - Quick reference)
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Behavior Support Plans

Letôs review the following:

ÅWhy

ÅWho

ÅWhat

ÅWhen

éand the law!
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Behavior Support Plans

Why?

Á Itôs the law!

Á NCLB & IDEIA state that behaviors that interfere 

with the learning process need to be addressed for 

the benefit of the student, his or her peers and to 

enhance the general learning environment for all.

Á It is best practice, improves 

outcomes, and often increases 

staff morale

Â Proactive tool to organize thoughts, specifies areas that should be 

considered and addressed, and provides documentation of 

implemented interventions.
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IDEA 2004

ÁIf the behavior of a child impedes the childôs learning or the 
learning of other children, the IEP Team must consider the use 
of positive behavioral supports and other strategies to address 
that behavior.
Á(20 U.S.C. § 1414(d)(3)(B)(i), 34 C.F.R. § 300.324(a)(2)(i))

ÁSchool districts must ensure that personnel have the skills and 
knowledge necessary to improve the academic achievement 
and functional performance of children with disabilities. 

ÁEach district must ensure that all personnel necessary are 
appropriately and adequately prepared. 
Á(20 U.S.C. § 1412(a)(14), 34 C.F.R. § 300.156) 



13

Behavior Support Plans
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QuickTimeÊ and a
xvid decompressor

are needed to see this picture.
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Behavior Support Plans

ÂWho?

Any student who needs one!

(remember the hierarchy of behavior supports)
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Behavior Support Plans

ÁWho makes up the team?
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What is a BSP?

- A tool for proactive action planning to address behavior that is impeding 
learning of the student or others.
(Emphasis in on positive behavior intervention, strategies, and supports)

- A BSP is a plan that delineates what staff will do to address the problem 
behavior.

Á Should focus on ñwhyòthe behavior occurred.

Á Will teach an alternative behaviorthat meets the studentôs need in a 
more socially appropriate way.

Á Often will include environmental and instructional changes.

Á Will involve systems of reinforcement.

Á Will address appropriate reactive strategies.

Á Will include communicationprovisions among team members.
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When do I have to write one?

ÁRequired: When the IEP team, including 

parent, determine the behavior impedes 

learning of student or his/her peers. 

ÁBest practice: Write a BSP for any student 

whose behavior interferes with learning.
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In a lot of plans I see, it is impossible to tell what to do
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Grounding Principles of the 

Behavior Support Plan
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6 Key Concepts in Applied 

Behavior Analysis (ABA)

1. Behavior serves a purpose

2. Behavior is related to the context and environment in which it 

occurs

3. Two strands must be addressed in a complete behavior plan:

Â Changes in the environment

Â Teach a more socially acceptable replacement behavior

4. New replacement behavior must be reinforced

5. Four reactive strategies 
Â Prompt FERB, maintain safety, debrief, consequences

6. Communication between all stakeholders



23

Behavior Support Plans

ÁFocus oné

SUPPORT vs.    Management

Focuses on:

ÅTeaching

ÅEnvironment

ÅPositive reinforcement

Focuses on:

ÅConsequences
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Behavior Support Plans

ÁFocus oné

FUNCTION vs.    Consequences

Focus on:

ÅWhy the behavior is occurring

ÅWhat purpose the behavior serves

Focus on:

ÅPunishment

ÅReactive strategies
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Behavior Support Plans

ÁFocus oné

ANTECEDENTS   vs.    Consequences

Focus on:

ÅPrevention

ÅEnvironmental manipulations

ÅStudent skill level

Focus on:

ÅReactive strategies

ÅPunishment
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Behavior Support Plans

ÁFocus oné

TEACHING vs. Controlling

Focus on:

ÅLasting change

ÅModeling, shaping, cuing

ÅReinforcement 

Focus on:

ÅEliminating behavior

ÅNo new skills

ÅNo reinforcement

ÅCounter control 
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Behavior Terms

Problem behavior                      - Challenging

- Inappropriate

New behavior - Replacement 

behavior

Triggers =     Antecedents       =     Predictors
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QUALITY  BSPs

Á All effective plans address both the environment and 

the function of the behavior

1. Modify environment to eliminate the need to use this 

behavior.

2. Teach alternative, acceptable (replacement) behaviors 

which allow student to get or reject something.

http://www.clker.com/clipart-15836.html
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Break - 10 minutes
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Components of the BSP
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Needed Materials

Â Take out:

1. Karlôs Case Study and BSP 

2. and Behavioral Definition worksheet 

(Tab 2)

Letôs get started é
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Read Karl 

scenario
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Lines 1- 4: Defining Behavior

Lines 1, 2, 3 & 4 of BSP define behavior, how it impedes learning, the need 

for a BSP and the current frequency/duration/intensity of behavior. 

LINE 1: ñThe behavior impeding learning is (describe what it 

looks like)ò

a. SPECIFIC:

b. MEASURABLE:

c. OBSERVABLE:

ü Ex: Disrupts other students learning

ü Tapping neighbors on shoulders repeatedly, grabbing their materials, 

argumentative verbal interactions during group work.
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ACTIVITY

ÂBehavioral Definition handout 

ÂBe prepared to share
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Lines 1- 4: Defining Behavior

Line 2: ñIt impedes learning becauseò

ÂConsider the impact on the studentôs achievement.

ÂAre there less academic or social skills learned by this 

student or others because of the problem behavior?

ÂDoes this behavior raise safety or welfare concerns? 
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Lines 1- 4: Defining Behavior

Line 2

Exôs of how behavior may interfere with learning::

ÁUnavailable for instruction

ÁReduced skills learned

Á Lack of or reduced work productivity

ÁDisrupts other studentsô opportunity to learn

ÁRequires class instruction to stop

Á Instructional time is lost for disciplinary proceedings

ÁNegative interaction with peers 

ÁRequires full adult attention during problem behavior
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Lines 1- 4: Defining Behavior

Line 3: ñThe need for a Behavior Support Planò

Early stage
ÂBehavior has not generalized to more than onespecific situation.

ÂBehavior has only occurred recently, less than 3-4 times.

Moderate
ÂBehavior has generalized to multiple settings.

ÂBehavior has been repeatedly occurring (e.g., daily, weekly)

ÂBehavior disrupts the classroom functioning and students are unable 

to complete anticipated work due to teacherôs need to address 

behavior.
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Lines 1-4: Defining Behavior

Serious
ÂAssaultive

ÂSelf-injurious

ÂCauses serious property damage

ÂOther pervasive maladaptive behaviors

ÂFor which behavioral approaches specified in the IEP are 

found to be ineffective [5 Cal. Code Regs. Sec 3001 (aa)]

Extreme
ÂStudent poses a safety issue to others or to self 

ÂStudent has made a very serious substantive threat to harm self 

or others (i.e.: threatens to kill self or others)

ÂSevere self injury: physically harms self at an extreme level 

leaving significant evidence of the attack.
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Lines 1- 4: Defining Behavior

Line 4:ñFrequency/intensity/duration of behaviorò

This section establishes the baseline or present level of the behavior prior 
to the intervention.

Â Frequency: How often the behavior happens (typically includes a range). 

Â ñThe frequency of the behavior ranges from 10-25 instances a day with an 
average of 17 a day.ò

Â Intensity: Description of the heightened impact of the behavior.

Specify the depth, force, strength, vigor or extreme level

Â ñHits hard enough to leave a bruise.ò

Â ñScreams at a volume heard in adjacent rooms.ò

Â Duration: How long the behavior lasts.

Â ñContinuous for 20 minutes.ò

Â ñRange from 10 minutes to 40 minutes, average of 25 minutes per episodeò 
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Lines 1- 4 of the BSP Example

Turn to Tab 5: The Big Ideas ïDefining Behavior
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Prevention- Lines 5, 6 & 7: 

Environmental Factors

Lines 5, 6 & 7 cover environmental factors and predictors of behavior

Â * Behavior always occurs within an environmental context and conditions 
within the environment may contribute, predict or ñtriggeròproblem behaviors.

Â Effective BSPs address environmental factors that may contribute to the 
challenging behavior.

Line 5

Â ñWhat are the predictors of the behaviors?ò
Â People, time, place, subject, degree of choice, unexpected changes, etc. 

Â Those situations you can predict problems will occur

Â E.g. difficult task, transition time, when working alone, with specific staff 
or peers, after a request, etc. 

Tab 5: BSP DESK Reference Section 5
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Line 5: Environmental Factors

Line 5: ñWhat are the predictors for the behavior?ò

Â Some situations that may predict problem behavior

ÂPhysical setting

ÂSocial setting

Â Instructional strategies, curriculum and activities

ÂScheduling factors

ÂDegree of independence

ÂDegree of participation

ÂSocial interaction

ÂDegree of choice

***Refer to Tab 5: BSP Section 5 pg. 3
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Line 6: Environmental Factors

Line 6: ñWhat supports the student 

using the problem behavior?ò 

Â In other words, what is missing in the environment that 

needs adding, or what is in the environment that needs 

removing?
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Line 6

Â Present in the environment:

ÂProblems with seating arrangement, noise level of the 

classroom, size of the desk, interactions going on around the 

student, etc.

ÂMissing in the environment:

ÂStudent is non-verbal and has not yetbeen taught a 

communication system.

ÂStudent does not understand that a desired activity is 

forthcoming (so develop an individualized visual schedule)

ÂPeer status/attention is gained for misbehaving (so arrange peer 

status for pro-social behavior)

Tab 5: BSP Desk Reference- Section 5 pg. 4
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Line 7: Environmental 

Supports (intervention)

Line 7: ñWhat environmental changes, structure, supports 
are needed to remove the studentôs need to use this 
behavior?ò 

Examples:
Á Time: Provide breaks, more or less time on tasks, presents tasks in 

parts, change sequence of activities.

Á Space:Sit near support buddy, work in an alternative space, use study 
carrels

Á Materials: Use visual schedule, create organization binder, modify 
work 

Á Interactions: Work in small groups, offer more choices, designate 
assigned staff, use consistent interaction style
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Example- Not Karl

Example: 

Line 5- Predictor

An adult who uses a loud, quick paced cadenced voice who provides much verbal 
dialogue. 

Line 6- Contributes to  or supports problem behavior

Inconsistent staff interactions (i.e. nature and style of interaction) 

Line 7- Environmental Change/support

1) Train staff working with Johnny to communicate through the use of calm, 
quiet, slow cadenced, non-threatening voice with minimal words.

2) Develop visual communication system to prompt or redirect Johnny for 
appropriate behavioral/academic expectations.  

(Lines should be logically related) 
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Lines 5-6 of the BSP Example

Turn to Tab 5- Environmental Factors


