PROCEDURAL HANDBOOK
4
Implementation
______________________________________________________________________________

This section contains information you should know about...

______________________________________________________________________________

Page

The Law and Implementation 
4-3

Program Options
4-3 

Overview of Regional Programs
4-7
SBCSELPA Regional Special Class Program Referral Process Chart
4-9
Administrative Placement of Students with NPS IEP Designations to Regional Programs
4-10
Administrative Placement of Students with NPS IEP Designations (placed by 
4-12
outside agencies) to Regional Programs (flow chart)

NPS – IEP Coordination Process Chart 
4-13

Program Specialists 
4-14
Evaluating Progress
4-14
What if the Student’s Program has to Change
4-14
Infant to Preschool Transition Procedure Flowchart
4-15
Preschool to Kindergarten Transition Guidelines
4-16
New High School Graduation Requirements
4-19
What Forms Should be Used 
4-21
Updated August 8, 2011
4-1

4-2

THE LAW AND IMPLEMENTATION
56360.  Each Special Education Local Plan Area shall ensure that a continuum of program options is available to meet the needs of individuals with exceptional needs for special education and related services as required by the Individuals with Disabilities Education Act and federal regulations.
PROGRAM OPTIONS
The continuum of program options in this Special Education Local Plan Area contains all of the following:

A Resource Specialist Program which provides, but is not limited to:

a.
Instruction and services for pupils who have been found eligible for special education by an IEP Team, but whose needs can be met while they are assigned to a regular classroom for the majority of the school day.

b.
Information and assistance to individuals with exceptional needs and their parents.

c.
Consultation, resource information, and materials regarding special education pupils, for parents and other staff members.

d.
Coordination of special education services with the regular school program for each Resource Specialist Program enrollee.

e.
Monitoring of pupil progress; participation in review and revision of IEPs for students in the Resource Specialist Program; and referral of students not making progress to the IEP Team.

f.
Emphasis at the secondary level on academic achievement, career and vocational development, and preparation for adult life.

2.
Designated Instruction and Services which include, but are not limited to: 

a.
Language and Speech Development and Remediation

b.
Audiological Services

c.
Orientation and Mobility Instruction

d.
Instruction in the Home or Hospital

e.
Adapted Physical Education

f.
Physical and Occupational Therapy
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g.
Vision Services and Therapy

h. Specialized Driver Training Instruction

I
Counseling and Guidance, including Rehabilitation Counseling

j.
Psychological Services (other than assessment and development of the Individualized Education Program)

k. 
Parent Counseling and Training


l.
Health-Nursing Services


m.
Social Worker Services

n.
Specially designed Vocational Education and Career Development

o.
Recreation Services

p.
Specialized Services for Low Incidence Disabilities, such as readers, transcribers, and vision and hearing services

q. Interpreting Services

The term “designated instruction and services” means “related services” as that term is defined in the federal Individuals with Disabilities Education Act.  The term “related services” means transportation, and such developmental, corrective, and other supportive services as may be required to assist an individual with exceptional needs to benefit from special education.  

The Terms “designated instruction and services” and “related services” do not include a medical device that is surgically implanted or the replacement of that device.


3.
Special Day Classes:
a.
Enroll pupils with similar and more intensive educational needs.  

b.
Enroll pupils when the nature and/or severity of their disability is such that education in regular classes with the use of supplementary aids and services including curriculum modification and behavioral support, cannot be achieved satisfactorily.

c.
Provide, or arrange for the provision of, non-academic and extra-curricular services and activities, including meals and recess periods, that include, to the maximum extent appropriate, participation with nondisabled pupils.

A student shall be considered enrolled in a special day class for funding purposes under the following circumstances:

· The student is on the caseload of an SDC teacher and/or receives his/her special education instruction (excluding related services specified in the IEP) outside the regular education setting for a majority* of the school day.
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· The student receives special education instruction outside the regular education setting for less than a majority* of the school day but is included on the caseload of a low incidence special day class teacher.

· The student receives instruction outside the regular education setting for less than a majority* of the school day but is included on the caseload of an itinerant special day class teacher and receives specialized instruction from special education staff for a majority* of the school day.

*more than 50%

4.
Nonpublic, Nonsectarian School Services: 

Are provided under contract with the Special Education Local Plan Area when no appropriate public education program is available.

5.
State Special Schools: 

Are considered for referral for further assessment or placement of individuals with exceptional needs upon recommendation by the IEP Team.  This recommendation will be made only as a result of a finding that no appropriate placement is available in the Local Plan Area.

6.
Instruction in settings other than classrooms where specially designed instruction may occur: 

Including instruction in such settings as the community and vocational work sites.

7.
Itinerant instruction in classrooms, resource rooms, and settings other than classrooms where specially designed instruction may occur as required by law.

Itinerant instruction may be provided by special education staff, including those with specialized knowledge and training in serving students with low incidence disabilities, when recommended by the IEP team.

8.
Instruction using telecommunication and instruction in the home, in hospitals and in other institutions as required by law.


When recommending placement for home instruction, the IEP Team shall have in the assessment information a medical report from the attending physician or report of a psychologist, as appropriate, stating the diagnosed condition and certifying that the severity of the condition prevents the pupil from attending a less restrictive placement.

Other placement options that individual districts may make available include the following:

1.
Special Day Class with Maximum Mainstreaming

A Special Day Class may maintain pupils within the SDC caseload who are mainstreamed in general education for more than 50% of the instructional day.  The IEP shall indicate the amount of time the pupil shall be served in the general education setting and the activities of the SDC teacher to support successful mainstreaming.
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2.
SDC/Inclusion Support

An SDC teacher may maintain a caseload containing pupils with IEPs who are placed in general education classrooms for 100% of the instructional day, with the SDC inclusion teacher and/or special education staff providing support to the general education teachers in curriculum modification, instructional strategies, assignment monitoring, and/or program coordination.

3.
Embedded Special Day Class


A district may create embedded Special Day Classes by merging a complete SDC with a general education classroom.  Team teaching shall be provided as long as the district assures that all IEP goals/objectives and services are addressed and that general education pupil’s families have been fully informed regarding the program.

4.
Learning Center Special Education Delivery Options

A district may elect to provide special education services via a Learning Center model provided the district assures that all IEP goals/objectives and services are met.  The Learning Center concept assigns all pupils to age appropriate general education classrooms for appropriate activities such as the opening of school, appropriate instructional and non-instructional activities, special events, lunch, recess, field trips, and other activities as appropriate per each IEP.  The Learning Center may include services previously provided via SDC, RSP and/or DIS based on each district’s defined Learning Center. Learning Centers may also include other categorical services, i.e., ELL/ELD, Title 1, GATE, general education services, and other district/school services.

5.
Departmentalized Special Education Services

A district may provide departmentalized services, blending services between SDC teachers and RSP teachers, with the IEP specifying the total amount of special education services to be provided.  Pupils may receive services from both SDC and RSP staff per the IEP.  A case carrier for each student shall be assigned.  

6.
Small Group Instruction (SGI)

Provides the option for districts to provide services to special education pupils in small group settings utilizing appropriately credentialed special education staff.




       LEAST RESTRICTIVE ENVIRONMENT
	Special education is an integral part of the total public education system and should promote maximum interaction between disabled and nondisabled pupils in a manner which is appropriate to the needs of both.  
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OVERVIEW OF REGIONAL PROGRAMS

Students who are supported in Regional Programs:

· Students who are referred to the CTE program;

· Students who are DHOH;

· Students determined to be CAPA Level 1;

· By exception only: Students determined to be CAPA Level 2-4 with significant challenging behavior that cannot be successfully addressed with district resources (attempts must be well documented)

How Students are placed in District or Regional Programs:

 Condition 1. A student is moving into Santa Barbara County from an out of county program with an IEP.

a. The call from the parent is directed to the special education operator of the District of Residence.






b. The District of Residence requests a copy of the IEP and current Psych report from the sending LEA or the parent.

c. The District of Residence reviews the paperwork and if the student is a student as described above and being supported by a Regional Program, the district refers the student to the Regional Operator, the Regional Operator conducts a 30 day interim placement IEP and enrolls the student in a Regional program.

OR


The District of Residence reviews the paperwork and if the student is not a student as described above and was being supported in a non-Regional program, the District operator conducts a 30 day interim placement IEP and enrolls the student in a non-Regional program.

d. The District of Residence implements the IEP, conducts assessment during the 30 days and reconvenes the IEP within the 30 days.

i. If the student is determined to need more specialized support than can be provided within the non-Regional program, the District may refer the student to the Regional Operator for consideration for enrollment in a Regional class (follow process outlined below).

ii. If the student’s IEP can be implemented with appropriate supports and services provided by the District, new goals are written, services recommended, and placement maintained by the District of Residence.

 Condition 2. A student has been in a non-Regional class through elementary, middle school and high school. The student is now transitioning to an adult transition program.

a. The District is to continue to support the student through the non-Regional District transition program unless recommended for a move to a more restrictive placement due to a change in student needs.

 Condition 3. A student is in a non-Regional class with specialized needs that can no longer be met by the District of Residence.

a. The District may refer the student to the Regional Operator for consideration for enrollment in a Regional class (follow process outlined in SELPA form: Regional Program Referral Process).
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 Condition 4. A student is moving into an LCI in Santa Barbara County

a. A call or letter from the placing agency to the SELPA will be forwarded to the special education director in the prospective District of Residence.

b. The District of Residence reviews the referral for appropriateness for placement in a district program.  If the student falls into one of the categories of appropriateness for Regional classes listed above, the Regional Operator will be the recommended service provider. For all others the District of Residence will be responsible for implementing a 30 day interim placement.

 Condition 5. A student has been in a Regional Special Day Class as a preschooler and is recommended by the IEP team and the District of Residence for continued support in a school aged Regional program.

Condition 6.   In the case of an anticipated enrollment of a preschool student into a district that runs preschool programs, but the district believes their current programs do not meet the student’s individual needs. 

a.   The district may refer the student to the Regional Operator for consideration for enrollment in a Regional class (follow process outlined in SELPA form: Regional Program Referral Process).

 Conditions that may not be included as reason for referral to a more restrictive placement:

· Class size

· Funding issues

· Strength of teacher

· Parent choice

· Student doesn’t “fit” into existing model of support

English Language learner creating need for bilingual supports
                                                                           4-8

Santa Barbara County SELPA Regional Special Class Program

 Referral Process Chart
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ADMINISTATIVE PLACEMENT OF STUDENTS WITH

NPS IEP DESIGNATIONS TO REGIONAL PROGRAMS
The following steps shall take place by the LEA (District of Residence - DOR) Special Education Administrator prior to making an interim 30 day placement of a student with an NPS placement designated on their IEP and has been placed in an LCI/foster placement by an outside agency:
1) Check to see if the placing agency notified the SELPA prior to making the placement as per §EC 56156(a) if no, then refer placing agency to SELPA prior to making a 30 day interim placement decision.
2) The DOR SPED Administrator determines if there is a comparable placement available within the district.  If so, an interim placement not to exceed 30 days is made as per  §EC 56325 (a) (1).  If not, then proceed to step 3 below:

3) The DOR will schedule a meeting with program operators of potential regional programs that may need to be considered for an interim 30 day placement, parent (if educational rights are retained), and other agencies as needed.  

4) The DOR SPED Administrator consults with team and determines where the student will be placed not to exceed 30 days. 

5) The program operator (DOR or Regional Operator) arranges for comprehensive assessment to take place prior to the end of the 30 days to help inform the IEP team regarding FAPE for the student.

6) The DOR SPED Administrator or designee schedules an IEP by the 30th day and invites all applicable members.  If the DOR is considering a referral to a regional program, then the SBCSELPA Local Plan Referral to a Regional Program Policy shall be followed to the extent possible within the 30 day timeframe.

At the subsequent IEP meeting to take place by the 30th day after placement, the following questions shall be addressed by the IEP team:
1) Does the LEA (District) have the ability to absorb, expand, or to open new programs to meet the needs of the pupil population given the limitations of instructional personnel service units, available school facilities, funds, and staff?  If no, then proceed to 3 below:

2) If the LEA does not have the ability to serve the student, then does the SELPA continuum of options available have the ability to serve the student?  If no, then proceed to 4 below:

3) If there is no continuum of options available or appropriate to serve the student, then the team shall make an interim offer of FAPE and the SELPA Director shall notify the placing agency that the LEAs within the SELPA do not have the ability to absorb, expand, or to open new programs to meet the needs of the pupil given the limitations of instructional personnel service units, available school facilities, funds, and staff.
Approved 3-02-09
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REGULATIONS RELATIVE TO LCI/FOSTER YOUTH WITH IEP’S PLACMENTS
§EC 56325 (a) (1) As required by subclause (I) of clause (i) of subparagraph (C) of paragraph (2) of subsection (d) of Section 1414 of Title 20 of the United States Code, the following shall apply to special education programs for individuals with exceptional needs who transfer from district to district within the state. In the case of an individual with exceptional needs who has an individualized education program and transfers into a district from a district not operating programs under the same local plan in which he or she was last enrolled in a special education program within the same academic year, the local educational agency shall provide the pupil with a free appropriate public education, including services comparable to those described in the previously approved individualized education program, in consultation with the parents, for a period not to exceed 30 days, by which time the local educational agency shall adopt the previously approved individualized education program or shall develop, adopt, and implement a new individualized education program that is consistent with federal and state law.

§ EC 60505. Community Care Facilities.

 (e) The SELPA director and the administrator of the LEA in which a group home or small family home is located shall provide the facility licensee the following information:

(1) The types and locations of public and state certified nonpublic, nonsectarian special education programs available within the SELPA; and

(2) The ability of the LEAs within the SELPA to absorb, expand, or to open new programs to meet the needs of the pupil population given the limitations of instructional personnel service units, available school facilities, funds, and staff.

§ EC 56156 – Report of Referral or Admission of Potentially Eligible Children; Identification of Individual Representing the Child; Notice of Potentially Eligible Children; List and Notice of Institutions.

§ EC 56156(a) Each court, regional center for the developmentally disabled, or public agency that engages in referring children to, or placing children in, licensed children’s institutions shall report to the special education administrator of the special education local plan area in which the licensed children’s institution is located any referral or admission of a child who is potentially eligible for special education.

Approved 3-02-09
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 ADMINISTATIVE PLACEMENT OF STUDENTS OF STUDENTS WITH NPS IEP DESIGNATIONS (placed by outside agencies) TO REGIONAL PROGRAMS
	
	1st Point of Contact:

District of Residence (DOR)
	



	
	DOR calls a planning meeting with Regional operator (RO), placing agency, group home. Use checklist to determine appropriate, comparable interim placement (DOR) program,

CTE or home instruction)
	



	DOR SPED Administrator places student in interim placement of home instruction or in a district program for up to 30 days.

During 30 days DOR conducts comprehensive assessment in order to inform IEP placement
	OR
	DOR SPED Administrator makes interim placement in regional program for up to 30 days.

During 30 days RO/DOR  conduct a joint comprehensive assessment in order to inform IEP placement



   









	Appropriate for Public School?
	
	Appropriate placement in regional program?



	Yes
	No
	
	Yes
	
	No











	Place in CTE or District Program


	Inform Placing Agency that the LEA does not have an appropriate placement. Continue with Home Instruct until student is placed.
	
	Continue placement in regional program
	No. Student is ED or other moderate to severe category but cannot be sustained in a public school placement
	No. Student is not ED and/or can benefit from a less restrictive setting.














	
	
	
	
	Inform Placing Agency that the LEA does not have an appropriate placement. Implement or continue Home Instruction until student is placed 

(Obtain consent if not IAES).
	District places student in another public school setting.


Approved 3-02-09
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SBCSELPA NPS IEP COORDINATION PROCESS CHART

6/3/11
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PROGRAM SPECIALISTS
Program Specialists have advanced training and related experience in the education of the disabled, as well as a specialized in-depth knowledge in pre-school disabled, or career and vocational development, or one or more areas of the major disabling conditions.  They are required to do all of the following:

1.
Observe, consult with, and assist resource specialists, designated instruction and services personnel, and special class teachers.

2.
Plan programs, coordinate curricular resources, and elevate the effectiveness of programs for the disabled.

3.
Participate in each school site's staff development, program development, and innovation of special methods and approaches.

4.
Provide coordination, consultation, and program development, primarily in one specialized area or areas of his or her expertise.

5.
Be responsible for assuring that pupils have full educational opportunities regardless of district of residence.

EVALUATING PROGRESS
WHEN MUST EVALUATION TAKE PLACE?

The progress of all special education students MUST be evaluated at least annually.  A regular, periodic check of pupil progress toward the successful completion of goals and, where appropriate, objectives specified in the IEP is also required.  Annual goals should be reviewed, and /or revised if the student is not making satisfactory progress.  

IMPORTANT

	The parents of all special education students must be informed at least as often as parents of regular education students of progress toward the IEP goals and the extent to which that progress is sufficient for the student to achieve the goals by the projected annual achievement date. 




NOTE

	Each time a student's program is evaluated, whether it be a periodic teacher evaluation, requested review or annual review, the IEP should serve as the focal point of that evaluation.




WHAT IF THE STUDENT'S PROGRAM HAS TO CHANGE?
You must involve the parents and the IEP Team if you need to make changes on the IEP.
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Santa Barbara County

Special Education Local Plan Area …………..A Joint Powers Agency
Infant to Preschool Transition Procedures - Flowchart













    or                                                        or

Within 15 days of LEA receiving referral for assessment for SPED


              or
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SELPA Preschool to Kindergarten Transition

Guidelines

Introduction

The process and guidelines outlined below are to clarify the roles and responsibilities during transition time from preschool to kindergarten.  It is understood that parents are an important part of the transition process at every transition however this document is not meant to explain the entire process but simply clarify the roles mentioned above.  These guidelines are to make the process, roles and responsibilities clear for education personnel and therefore parents’ role is not included in this information.
Preschool to Kindergarten Transition

Prior to transitioning an individual with exceptional needs from a preschool program to kindergarten, or first grade as the case may be, an appropriate reassessment of the individual shall be conducted pursuant to Article 2 (commencing with Section 56320) of Chapter 4 to determine if the individual is still in need of special education and services (56445 Composite of Laws).

If the regional operator is considering NOT giving an IQ test to an incoming kindergartner who will be recommended for continuing service and regional operator staff member (psychologist and Special Education Coordinator) will contact the receiving district to discuss assessment prior to the transition meeting.  Each special day class and special consideration student who will transition to kindergarten will be discussed by district and regional operator specified staff to determine assessment needs prior to the transition.
Preschool students transitioning to kindergarten who are referred for initial assessment at year-end will be assessed by the regional operator if they are referred more than 10 days before the end of the school year. Students referred less than 10 days before the end of the school year will be assessed by the district that will service that particular child in the fall as a kindergartener.

Collaborative Transition Process from Preschool Special Day Class Services to Special Education Services in Kindergarten

1. The transition process is discussed at the IEP meeting the year before the child is age eligible to attend kindergarten. At this meeting, needed assessment is reviewed and documented on the signature page of the IEP.  If there is any discussion of the possibility of the child spending an extra year in preschool, the district shall be notified in order to get their input. 

2. The regional operator special education coordinator will send a list of students to receiving districts by December 1. The list includes name of student, DOB, address, telephone, parent’s names, preschool SDC teacher, language, disability, services, frequency and duration and other agency involvement. It also includes a short summary of the child’s progress, needs and parent concerns. As new IEP’s or assessment is done, copies will be forwarded to district representative. District is to receive assessment reports two weeks prior to transition IEP meeting.
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3. The regional operator will forward names of students to appropriate district representatives. It will be the responsibility of the district representative and regional operator SDC teacher to connect by February 1 to arrange observations. 

4. By March 15, elementary district staff will have observed preschool students. 

5. The receiving district may request teacher recommendation and/or parent input in making a preliminary determination of kindergarten program options. 

6. Delineated responsibilities for the Transition meeting:
A. The regional operator SDC teacher and the district representative will coordinate the date, time and place for the transition meeting.

B. The regional operator will be responsible for sending the meeting notice.

C. The regional operator SDC teacher will bring the IEP paperwork with any information that can be written beforehand already done.

D. The regional operator SDC teacher will develop tentative goals and the regional operator teacher will discuss the draft goals with the parent before the transition IEP. 

E. The receiving district administrator or designee will co-chair the transition meeting and approve district offer of FAPE.

F. The meeting will be held at the district identified site.

7. If the Three year Triennial or an Annual Review is also due in the spring or prior to October 1 of the next school year, the district representative and the regional operator Special Education Coordinator will determine if meetings are to be combined or not. If the Triennial /Annual Review is due between March 1 - June 4, the transition meeting and Triennial/Annual review meeting will be held as one meeting, if possible as schedule permits, and the receiving district will attend.

8. After the Transition IEP meeting, the receiving staff keeps a copy of the IEP and the file is returned to the program operator office for transfer of file paperwork.

9. The student’s Cumulative File is sent to the receiving district or school site prior to the beginning of the receiving school district’s school year.

10. For children attending preschool summer school programs, progress reports will be forwarded to the receiving district.










Transition Process from Preschool Specialist Services to Special Education Services in Kindergarten
1. A preliminary list of students receiving preschool specialist services who will be age eligible to transition to elementary programs in the fall is given to the receiving school district by January 15. The list will include name of student, DOB, address, telephone, 
parent’s names, preschool specialist provider, language, disability, services, frequency 

and duration, other agency involvement and elementary school of residence.  

2. A current list of district speech therapists will be given to preschool Special Education Coordinator by January 15.
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3. Regional operator will send a list of the transitioning preschool students to each district Special Education administrator. Preschool Specialist sends copy of most recent IEP and report to the district designated administrator by March 1.  The report will include enough assessment information to assist in determining eligibility and recommendations for future goals. 

4. By March 15, elementary school therapist and preschool specialists share information, collaborate on goals and set tentative dates for the transition IEP’s. These meetings will be determined by agreement between each district and the preschool specialist office. The district administrator or designee is encouraged to attend the meeting in order to approve the offer of FAPE.

Determining Instructional Assistant Needs for Preschool to Kindergarten Transition

For a student who needs an individual instructional support assistant, the regional program needs to complete and send to the receiving district a “SPED Preschool to Kindergarten Instructional Aide Needs Observation/Screening Report pgs. 1-3” prior to the transitional IEP meeting.

DATE APPROVED:    April 6, 2009

  
DATE REVISED: 
  May 3, 2010


3-28
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Santa Barbara County 

Special Education Local Plan Area

New High School Graduation Requirements

(Adopted from the Southwest SELPA)

Per action by the Governor, pupils with IEPs who have met all other graduation requirements shall be eligible to receive a valid high school diploma as of July 1, 2009.  This decision shall remain in effect until the State Board of Education approves an alternative assessment process for these pupils (anticipated later this school year).

For pupils who exited high school or a transition program in June, 2009 or at the end of ESY, and who have met all other graduation requirements, the following procedure is recommended:

1. Require the pupil to re-enroll in the district and enroll the pupil into either the local high school or other district program, i.e. Adult Ed.; ROP; Workability; specific class related to area of need. Note: To collect ADA, you may need to enroll the pupil for at least the minimum day (4 hours per day).

2. Reactivate their records, transcripts and file, making sure they appear in your district’s data base, the same system that does credit and graduation checks/transcripts.

3. Hold an IEP (amendment or full IEP as appropriate based on previous IEP), to re-establish special education services.  Utilizing existing data to the maximum extent possible.

4. Develop a program for the pupil to address transition needs:

· Pupil does not have to attend school daily unless you plan to collect ADA.

· Select a remedial class, alternative Ed class with special education consultation, independent study with special education consultation, SCROC, work experience, etc.

· All school rules regarding attendance and discipline apply and failure to adhere to rules may impact placement, services and completion of IEP requirements.

5. Encourage the pupil to take the CAHSEE this fall (not required).  Enrollment in a preparatory class is also appropriate. 

6. Hold a second IEP amendment during this fall semester.

· This is an “exit IEP”.

· Complete credit check/graduation check.

· Notify family and pupil of anticipated exit date.

· Document that pupil is eligible for a diploma based on the current CDE guidance if IEP requirements are met during this semester (along with all other graduation requirements). Note: for Independent study: If you district allows a student to complete the class mid-semester for other students, then this applies to the student with an IEP as well. 

· Obtain signatures.

· Assure that SEIS and CASEMIS are completed.

7. Exit the pupil at the end of the semester or as specified on the IEP once the items above have been met.
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8. Assure that the district’s database via the school database is current and reflects graduation requirements as having been met.
9. Issue the diploma and allow pupil to participate in graduation ceremonies per district policies.

Other considerations:

Since this pupil has “re-enrolled”, they may have missed other graduation related activities such as photos, events, etc.  You may wish to document it on the IEP indicating that the pupil is informed of any exceptions.

Procedures may change, so stay informed.  Contact the Santa Barbara County SELPA for updates.   
11/02/09
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WHAT FORMS SHOULD BE USED
The following forms should be used during the implementation phase:

SEIS:

1, 2, 3A, 3B, 4 (Options A, B, C), 5A, 5B, 6A, and 23 



Individualized Education Program (E & S) 



These forms are used to develop the pupil's Individualized Education Program. All components must be completed in order to meet all legal IEP requirements.   
SEIS 21B:
Notice of Receipt of Referral for Special Education Assessment
SEIS 22C:
Assessment Plan

SEIS 22B: 
Prior Written Notice

SELPA 4: 
Parental and Adult Students’ Rights and Procedural Safeguards for  



             Special Education
SELPA 28:   
Regional Program Referral Process


To be completed by Referring Director/Coordinator of Current Program (E)
SELPA 36: 
Regional Program Pre-Referral Checklist 



To be completed by Referring Director/Coordinator of Current Program 
SELPA 51:
Regional Program CTE Pre-Referral Checklist


To be completed by: Current Special Education Teacher or School Psychologist

SELPA 40:
Special Education Preschool to Kindergarten Instructional Aide Needs Observation/Screening Report
Sample copies of all SELPA and SEIS forms referenced in this Handbook are included in Section 11 and 12 of the Handbook and on our county’s on-line Special Education Information System (SEIS), www.seis.org.
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District Director/ CEO/Designee becomes aware of need for possible regional program referral








District/CEO 


Director/Designee collects data, 


observes student, and    completes the Referral to Regional Program packet and sends to Regional Program Director








The Regional Program Director/Designee reviews the referral


data & sets up 


meeting with District/CEO Director within 10 days or








Regional Program Director/Designee requests additional 


data if needed prior to convening meeting with District








District Director or


Designee makes final offer of FAPE


at IEP











    After meeting with


    Regional Program 


    Director/Designee,   


    District  


    Director/Designee sets 


    up expanded IEP








  If Regional Program Director & referring District Director are in dispute about the referral, they shall contact the SELPA Director to convene a meeting prior to IEP

















Regional Program Director/Designee and 


staff meet with Referring District Director/


Designee to discuss the referral for consideration











Parent agrees to offer of FAPE & signs IEP in agreement & student is placed accordingly or the parent disagrees to offer of FAPE and student stays in last agreed upon placement 














District of Residence Director/Designee and SELPA Director meet to discuss next step if parent disagrees to offer of FAPE











SELPA sets up an informal mediation with parent or files for due process if necessary


to ensure FAPE for student





1. IEP team places student in NPS; SELPA Director agrees there are no continuum of options in SELPA to provide FAPE





2. LEA/District forwards all IEP related paperwork to the NPS





3. SELPA Director completes Master Agreement and Individual Services Agreement





4. SELPA Director takes over case management





8.  IEP is to be disseminated at IEP meeting if possible; if not, notes are provided to parent and district disseminates IEP to all participants within 1 week of mtg.





7. SELPA Director chairs the IEP meeting with LEA/District administrator; SELPA Director takes IEP notes








6. LEA/District completes IEP paperwork in collaboration with the NPS staff prior to the IEP as appropriate








5. SELPA schedules IEPs and notifies NPS of required paperwork; also notifies LEA/District’s one point of contact, of required team members 








9. SELPA Director networks directly with NPS and /or Community Mental Health Agency (if applicable) to monitor transition process





10. Community Mental Health makes quarterly visits to student and reports on status at IEPs (if applicable)





11. LEA/District enters all IEP data into SEIS for NPS students and helps to ensure a smooth transition back into the community and education environment





TCRC disseminates list of infants currently being served


Disseminated monthly


To *LEAs providing preschool services





Monthly Anticipated Services Meeting


TCRC meets with each LEA providing preschool services


Members review anticipated preschool services needs








30 Month IFSP Meeting


LEA rep. attends meeting and reviews continuum of preschool services


New IFSP developed at meeting











34 Month IFSP Meeting


If referring for special education, TCRC usually sends referral at 34 months to LEA providing preschool services








The LEA providing preschool services receives a referral for an assessment of eligibility for special education (SPED) and related services by …





Other











Parent











TCRC











LEA denies assessment:


LEA sends parent(s)


Prior Written Notice


Parent Rights











LEA agrees to assessment:


LEA sends parent(s)


Notice of Referral for SPED


Prior Written Notice


Assessment Plan


Parent Rights











LEA receives signed assessment plan from parent:


LEA has 60 days to complete assessment and have IEP meeting to review assessment/eligibility for special ed. services








*LEAs = Districts who are operating preschool programs or SBCEO for districts not operating preschool programs








